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Introduction	
	
We aim to establish a caring and challenging school community where all 
pupils feel valued and develop a love of learning. We are a school where 
pupils care about each other, the adults they work with and their school. We 
encourage self-discipline and keep rules and regulations to a minimum. We 
also have exceptionally high expectations of behaviour and we expect each 
individual to respect others’ differences, their families, culture and beliefs.  
 
We support pupils in developing the skills to maintain positive relationships 
with others and to resolve disagreements and problems themselves. It is our 
role to educate our pupils to understand how their behaviour affects others 
and its impact on others. Pupils are supported to identify ways they can put 
right the harm they have caused. Instead we are helping them to become 
empathic, considerate people who have the skills to avoid and resolve 
problems independently. We encourage the children to accept their 
responsibilities as well as promoting their rights.  
 
Inclusivity and the UNICEF Rights Respecting Schools Programme is at the 
heart of our ethos and the associated approach to positive behaviour 
management across the school. We also make good use of PSHE (Personal, 
Social, Health and Economic) and Citizenship materials and lessons to help 
the children fully engage with our approach. This helps them to begin to 
develop the skills to successfully manage their own feelings and emotions, 
improve their self-discipline and learn how to resolve their own problems.  
 
Our approach and values are encapsulated in our vision, drawn up together 
by children, governors, parents and staff:  
 

• an excellent school, where everyone achieves 
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• a safe and secure environment where everyone feels confident to take 
a risk 

• a respectful community where diversity is celebrated and everyone 
learns together 

• independent lifelong learners with high self-esteem 
• healthy and active learners who care about our world 

 
Our vision is displayed in the school hall and at various points around the 
school. Each class also sets its own Rights and Responsibilities Class Charter 
at the start of each academic year and revisit this on a regular basis. Our 
school vision, the theme of rights and responsibilities and the ‘restorative 
approach’ to solving problems are also covered on a weekly basis through 
curriculum assemblies on religious education (RE), PSHE and Citizenship and 
the UNICEF Rights Respecting Schools Programme.  
 
Use is also made of SEAL (Social and Emotional Aspects of Learning) 
materials and other PSHE programmes and schemes of work. This policy is 
supported by a range of other school policies, including those relating to 
special educational needs, attendance, anti-bullying and safeguarding.  

Positive	behaviours		
 
We aim to encourage a friendly, caring atmosphere where pupils take pride in 
their school and the community’s perception of it. Our pupils and staff are 
considerate of each other and our surroundings and always behave in a 
positive way. The rewards for such behaviour are intrinsic and we recognise 
that feeling good about something you have done is a very significant reward. 
We also aim to reinforce positive behaviour with praise and recognition of it 
both in class and in assemblies. (Guidance for staff can be found in Appendix 
1 and 2).  
 
Rewards may also be given in the form of additional responsibility roles for 
Year 5 and 6 pupils, annual achievement awards for sport, outstanding 
progress, contributions to school life and the performing arts, as well as other 
end of year awards. Furthermore, whole school reward systems are used to 
reward behaviours and hard work.  

Going	for	Gold		
 
At Cheam Common Junior Academy, we have developed a behaviour 
management system: ‘Going for Gold’. The system has been developed 
jointly by staff and children at the school. Going for Gold clearly sets out the 
rewards for positive behaviour as well as the consequences for children who 
choose to not display good behaviour.  
 
The principles behind Going for Gold are based on: children having a clear 
understanding of the expectations for behaviour; consistency across different 
classes and year groups; providing opportunities for children to reflect and to 
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‘turn around’ any poor behaviour (for example by providing opportunities for 
‘time out’).  
 
Each child starts the day on ‘Green’ and, by showing good behaviour for 
learning has the opportunity to progress to ‘Silver’ and then to ‘Gold’. Equally, 
if behaviour is not good, children will be given reminders about the 
expectations for behaviour and can be moved to ‘Amber’ or to ‘Red’.  
 
A detailed description of expected behaviour (‘Gold behaviour’) is in the 
Appendix 3 – this was developed jointly by teachers and children. Both of 
these documents are displayed in every classroom.  
 
The Going for Gold system is supported by our reward system which includes: 
‘Going for Gold’ reward afternoons for children / classes who have earned the 
most ‘Golds’ in a half-term; house points; certificates / stickers for ‘Star of the 
Week’ in each class; afternoon tea with the Headteacher or Deputy 
Headteacher for ‘always children’; weekly ‘Celebration Assembly’ with 
certificates for children who have shown good behaviour for learning and post 
cards home for excellent learning and progress in class.  

Whole	school	reward	systems		
At Cheam Common Junior Academy we reward good behaviour through the 
use of:  
 

ü ‘Going for Gold’ charts 
ü praise from adults and peers 
ü being given positions of responsibility such as monitors, captains and 

pupil advocates 
ü house points 
ü using class systems of: stickers, praise stamps, gold stars, certificates, 

and others   
ü sharing achievements and outstanding work with the headteacher, 

deputy headteacher and other staff as appropriate 
ü weekly ‘Celebration Assembly’ with various awards and certificates  
ü ‘Star of the Week’ certificates 
ü UNICEF Rights Respecting Schools certificates and awards for 

excellent behaviour and living  the values of: respect, excellence, 
friendship, courage, determination, inspiration and equality 

ü ‘Be The Best You Can Be’ certificates 
ü Achievement postcards  
ü Headteacher’s Bronze Merit certificates for 25 team points over a term 
ü Headteacher’s Silver Merit Certificates for 50 team points over a term 
ü Headteacher’s Gold Merit Certificates for 100 team points over a term 
ü Termly CCJ Merit badges for consistently outstanding work or other 

achievements, awarded in a special end of term merit assembly 
ü Headteacher’s Awards for outstanding work and exemplary behaviour 
ü ‘Always Children’ Friday afternoon tea with Headteacher or Deputy 

Headteacher   
ü ‘Excellent Learner’ stickers 
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ü Weekly ‘Reading Raffle’ to reward good learning behaviour for daily 
reading at home 

 
All of reward systems are celebrated in our ‘Achievement Zone’ displays 
between our school hall and main building and in an area as you approach 
our Year 6 classrooms.   

The	restorative	approach			
 
At Cheam Common Junior Academy, we use our school vision, class charters 
and the values of the UNICEF Rights Respecting Schools programme as the 
basis of all of our expectations for the children. Inevitably, sometimes things 
will go wrong. At this time we adopt the principles of the ‘restorative 
approach’; an approach to negative, inappropriate behaviour which puts 
repairing harm done to relationships and people at the centre of our focus. 
Everyone involved in an incident is taken through the five stages of the 
restorative approach and is therefore supported in coming to understand the 
harm that has been caused to all parties.   
 
The five stages are: 
 

1. What happened? Drawing out each person’s story one at a time.   
2. What do you think and feel about that? What each person was 

thinking at the time, before and since.   
3. Who has been affected and how? Who has been harmed / affected 

and how? 
4. What are the needs of those involved? What those affected need: to 

feel better, to move on, to  repair harm and to rebuild relationships.   
5. What agreement can we reach about the future? How do those 

people agree and negotiate, meeting the needs identified above and 
what support might they need to do this? Staff support pupils in this 
process but try to ensure the pupils form their own agreement when 
possible.   

 
Furthermore, this approach encourages those involved to identify ways in 
which a relationship can be repaired or how they can move forward. By giving 
pupils this responsibility we are supporting them in developing their own 
strategies for avoiding and resolving conflict. We also believe that if pupils 
reach their own agreement as to how to move forward after a conflict, they are 
more likely to abide by it than if it is suggested by an adult or imposed upon 
them. By involving the pupils in the design of the agreement we give them 
ownership over it and ensure it is helping them to resolve the situation in their 
own way.   
 
All staff working within our school use active listening skills when dealing with 
a conflict. This enables them to draw out more from those involved.   
 

• Encouraging: “Tell me some more about that? And earlier you said…” 
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• Acknowledging: “That sounds important”; “It sounds like that was 
difficult for you” (also body language) 

• Checking: “So did I hear you say…”; “Am I right in you thinking…” 
• Clarification: “Can you help me understand that more?” 
• Affirmation: “Thanks for telling me that”; “I appreciate you talking 

about this with me” 
• Empathy: “It’s understandable that you are worried / upset about this; 

“Sounds tough” 
• Reflecting: “So you…” (repeating back last few words) 
• Summarising: “So there seems to be several things bothering you...” 

Curriculum	Support		
 
PSHE lessons, Circle Time, school assemblies, out-of-school experiences 
and after school clubs also contribute to the pupil’s understanding and 
competency in managing conflict. Discrete PSHE lessons are taught on a 
regular basis to ensure all pupils understand the key stages of the restorative 
approach and have the required skills to be able to resolve issues with adult 
support or independently, where appropriate. Furthermore, PSHE and SEAL 
lessons which focus on strategies for controlling anger and friendship skills 
only serve as a preventative measure to such conflicts arising in the first 
place. They also promote our school code, the class charter and the UNICEF 
Rights Respecting Schools Programme as the values and rules by which the 
children should lead their lives at school and beyond.  

Support	for	children	with	special	educational	needs		
 
Children with special educational needs will be supported according to their 
needs identified in the individual education plan (IEP). This may mean that the 
behaviour policy is adapted so it is appropriate for each individual child.  

Other	support	for	children	and	families		
 
We fully recognise that children at Cheam Common Junior Academy can face 
challenges in their lives, which can make it hard to make positive choices 
about their behaviour. We are committed to supporting children and their 
families and do so in a variety of ways, offering a solution-based approach. 
First and foremost, we are an open and welcoming school where 
parents/carers and children are encouraged to discuss issues with class 
teachers or a member of the senior leadership team. In addition, we have an 
in-school counselling service for any children who may be experiencing 
emotional difficulty. We also work closely with a range of external agencies, 
including Children’s Services, educational psychologists and various family 
support projects.  



April 2016 6 

Implementation	of	the	restorative	approach	
 
At Cheam Common Junior Academy, we recognise that all children are 
unique individuals and therefore we are flexible in the manner in which we 
address any incidences of negative behaviour. The five stages of restorative 
approach underpin our approach to behaviour issues but we are conscious 
that we adapt our approach to ensure it is suitable for the pupil’s age and level 
of understanding. 
 
This approach is also adapted for other pupils throughout the school. Pupils 
with low levels of emotional maturity or with special educational needs can 
need support in recognising how their actions have affected others or how 
they feel about an incident. Pupils are supported in developing their 
understanding of the Restorative stages at their own pace. Staff use their 
discretion and knowledge of the pupils involved to determine how best to 
implement this approach and who to involve. They also recognise that at 
times this approach may not prove successful and will need to be reviewed. 
 
The following identifies some of the options available to staff dealing with 
negative behaviours in school - it is provided as a guide: 
 
Approach to 

resolving 
incident 

Process* Examples of 
incidents 

Staff involved 

One to one 
conversations 

Discussion with pupil 
identifying what happened 
and how it can be 
stopped/put right 

Talking in class 
or assembly, 
minor 
disruptions, not 
listening 

Class teacher/ 
adult present at 
time. Referral to 
Year Leader if 
repeat offence 

Informal, 
instant 
restorative 
process 
involving 
both/all parties 

Identifying what 
happened, feelings and 
needs. Aim to find a 
solution that can be 
implemented immediately 

Minor verbal and 
physical 
arguments, lying 

Class teacher/ 
adult present at 
time. Referral to 
Year Leader if 
repeat offence 

Informal, 
restorative 
process 
involving 
both/all parties 

Identifying what 
happened, feelings and 
needs. Aim to reach an 
agreement that can be 
implemented. This 
process could take place 
in the form of a detention 
as a consequence of the 
pupil’s actions 

More serious 
verbal and 
Physical 
arguments, theft 
of property, 
swearing, lying. 

Class teacher/ 
adult present at 
time. Parents may 
need to be made 
aware. Referal to 
Deputy Head or 
Headteacher as 
necessary 

Formal 
meeting  

Identifying what 
happened, feelings and 
needs. Having spoken to 
those involved separately 
it would now be 
appropriate to involve their 
parents/carers 

Bullying or more 
serious or 
ongoing 
incidents of the 
above 

Class teacher, 
adult who dealt 
with incident at 
time, Parents/ 
carers of those 
involved. 
Headteacher or 
Deputy Head 
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Further formal 
meeting 

Following parental 
involvement and/or 
breaking of agreements 
reached in prior meetings, 
it would be appropriate to 
involve the Deputy Head 
or Head Teacher 

Ongoing or more 
serious incidents 
of the above. 
Incidents of 
racism or knife 
crime 

Class teacher, 
adult who dealt 
with incident at 
time, Parents/ 
carers of those 
involved, 
Headteacher or 
Deputy Head 

 
* At the end of the process, a teacher, the Assistant Head, Deputy Head or 
Headteacher may decide a sanction is necessary. These will be applied using the 
guidance below.  

Sanctions		
 
When using sanctions at Cheam Common Junior Academy, staff will ensure 
that they are constructive and allow the child to learn from what has 
happened. The sanction is either given by the class teacher or the member of 
staff responsible for the class when the incident took place, a member of the 
senior leadership team, Deputy Headteacher or the Headteacher. If an 
incident occurs at lunchtime then it is the Senior Lunchtime Supervisor’s 
responsibility to deal with the issue, unless they feel it should be referred to 
the Deputy Headteacher or the Headteacher.  
 
Pupils may need to have ‘time out’ in a safe place so as to calm down and 
ready themselves to talk about what happened. If this happens at lunchtime 
the pupil remains with a lunchtime supervisor until they are calm and ready to 
talk about the incident. Teachers are careful to ensure the Restorative stages 
have been followed so as to ascertain exactly what has taken place before 
any sanction is applied.  
 
Staff will always use professional judgement, common sense and 
sensitivity when applying sanctions, based on particular circumstances 
and individual pupil needs. The Headteacher can use, or ask staff to use, 
any of the sanctions listed in the Department for Education’s (DfE) 
Behaviour and Discipline in Schools guidance, January 2016. See 
Appendix 2.  
 
Sanctions are most effective if they are given immediately and accompanied 
by a clear explanation of the rule that has been broken and the behaviour that 
is expected in the future. Teachers should use their professional judgement in 
deciding at which level the policy should be applied. It is important that 
sanctions (and rewards) fit the behaviour and the child. We focus on the 
inappropriate behaviour of a child and how they can improve. We do not say 
that the child is bad, but that it is their behaviour that we will not accept; we 
remind children of our school code and of their rights and responsibilities. 
Staff are expected to deal with inappropriate behaviour in a calm, controlled 
and quiet manner. It is rarely either effective or acceptable to shout.  
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In the event of a teacher deciding a sanction is necessary, we utilise the 
following strategies. They are arranged in a hierarchical order, although at 
times it may be necessary to use a more serious sanction straight away if a 
situation requires it.  
 

• A verbal direction for the inappropriate behaviour to cease, with a 
reminder of the rule that is being breached  

• A second request using the same language as before acting as a 
warning and the pupil being required to stay behind at the end of the 
lesson to discuss the incident with the teacher 

• First line sanctions or strategies will be used at this stage and are the 
responsibility of the class teacher, for example: 

o loss of privilege, for example playtime (children should not be 
withdrawn from PE or any other curriculum area unless there is 
a safety issue)  

o writing a letter of apology   
o extra homework to make up for wasted class time   
o change in seating arrangements  
o repairing any damage done, using the restorative approach  
o time out (supervised by an adult), normally to a parallel class 

(children should not be  left to stand outside the classroom 
alone)   

• The following behaviours must be recorded using the school’s ‘pink 
forms’:  

o physical or verbal aggression towards an adult or child 
o deliberate damage to or interference with another person’s 

property 
o use of inappropriate language including racial abuse 
o bullying 
o rudeness 
o behaviour that could endanger themselves or others 
o persistent poor behaviour 
o behaviour which brings the name of the school into disrepute 
o any other problems which, in the teacher’s professional 

judgement, are considered  sufficiently serious.   
• All such incidents must be discussed with the Year Leader or Deputy 

Headteacher. Children need to be aware that if their parents are asked 
to attend a meeting, all previous incidents will be discussed 

• The Year Leader, Assistant Headteacher, Deputy Headteacher or 
Headteacher will make the decision to move on to second level 
sanctions. This could include:  

o formal reprimand, recorded on the pupil’s file 
o formal meeting with parents 
o lunchtime detention with the Headteacher, Deputy Headteacher 

or Assistant Headteacher 
o behaviour monitoring charts, to be shared with parents and 

reviewed by Year Leader,  Assistant Headteacher or Deputy 
Headteacher   

o loss of privilege or position, for example place on a trip, sports 
team place, captain position 
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o alternative appropriate sanctions or internal isolation as agreed 
with the Headteacher 

• Behaviour issues at lunchtime will be reported to the Deputy 
Headteacher through the Senior Lunchtime Supervisor 

• Where appropriate, children will be placed on the Special Educational 
Needs Register for behaviour. Specific targets will be set on their 
Individual Education Plan. Support and advice may be sought from the 
Assistant Headteacher (Inclusion) 

 
Inappropriate behaviour is monitored by the Deputy Headteacher and 
Headteacher through the SIMS (ICT tool) pupil behaviour logs that follow the 
child electronically through the school and by keeping completed behaviour 
charts with children’s records. Children on Individual Education Plans for 
behaviour will have a record of targets and successes kept by the Assistant 
Headteacher.   
 
The Headteacher may exclude a pupil from the school for up to 45 days in a 
school year. This is reported to the local authority and held on the pupil’s file 
indefinitely. A permanent exclusion will be considered as a last resort and the 
local authority will take responsibility for the pupil. It is a criminal offence to 
bring a weapon onto the school premises and any pupil doing so would risk 
immediate permanent exclusion. Similarly, bringing any item into school that 
can cause harm to another pupil, such as cigarettes, alcohol or drugs would 
constitute an offence that may lead to an immediate and permanent 
exclusion. The Headteacher and staff authorised by the Headteacher have 
the power to search pupils or their possessions, without consent, where they 
suspect the pupil has weapons, alcohol, illegal drugs and stolen items. 
Fortunately, such instances are incredibly rare at Cheam Common Junior 
Academy, if ever happening at all. See Appendix 4 – DfE Screening, 
Searching and Confiscation. 

Staff	training		
 
At Cheam Common Junior Academy, we ensure we have a whole-school, 
consistent approach to managing behaviour issues. We recognise that all 
stakeholders are role models to the pupils. A friendly, positive atmosphere 
amongst staff sets a good example to pupils. When first implemented, the 
restorative approach and the UNICEF Rights Respecting Schools 
Programmes were introduced through inset time and staff development 
meetings. New staff who join the school receive training in the restorative 
Approach and are briefed in the school behaviour policy. Refresher training in 
the restorative approach is to be provided for all teaching and support staff on 
a regular basis in order to maintain confidence in this approach.  
 
Furthermore we constantly strive to ensure we are providing the best practice 
possible for our pupils. Pupil questionnaires and surveys are used to assess 
pupil’s understanding of behaviour issues and our approach. They are also 
used to identify areas we need to focus on to improve.  
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Parent/carer	involvement		
 
Parents and carers are kept informed of any concerns teachers have about 
their child’s behaviour at school and also the ways in which incidents have 
been dealt with. It is important that parents and carers understand the five 
restorative stages and the approach we believe in at Cheam Common Junior 
Academy. When invited into school for a meeting about behaviour, parents 
and carers need to be briefed beforehand as to what has happened and what 
will happen during the meeting. Their support is vital if agreements between 
pupils, pupils and staff are to be upheld and negative behaviours successfully 
addressed.  
 

Remember:	
	

• We maintain high expectations of behaviour 
• We set a good example 
• We listen with empathy and without judgement. We give all the chance 

to tell their story  
• We acknowledge the feelings and needs of those involved 
• We empower and help our pupils to resolve their own conflicts and 

maintain their own relationships 
 

 
 
 
The governing body adopted this policy on 27 April 2016. Next review: 
September 2018.  
 
This policy should be read in conjunction with the following policies:  

• Anti-bullying 
• UNICEF Rights Repecting Schools Programme 
• PSHE and Citizenship 
• Uniform 
• Inclusion and SEN 
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Appendix	1	-	Further	guidelines	for	staff	on	whole-school	
expectations	for	behaviour		
 
As part of promoting our school code, your class charter and the values of the 
UNICEF Rights Respecting Schools Programme, there are certain types of 
behaviour which we should either try to foster or discourage:  
 

1. Children should be aware of our expectations for good behaviour and 
the agreed school code and the class charter produced jointly by 
children and staff, and these should be referred to as appropriate. 

2. Children are expected to move silently and sensibly around the school, 
walking at all times. This is particularly important at the beginning and 
end of breaks. The need for patience when queuing, for example at 
lunchtimes, should be stressed. Excessive noise, pushing and running 
should be discouraged.  

3. The school is a rich and stimulating environment. Children are 
expected to take pride in it, and to care for it, by ensuring that it is kept 
clean and tidy, and that coats, working equipment and litter are not left 
on the floor. Children should be discouraged from bringing many 
personal possessions into school, unless they have been specifically 
requested to do so.  

4. Children are expected to act with kindness and consideration towards 
all people in the school, and to show respect for others. The following 
behaviours are unacceptable and must be challenged by all staff:- 
fighting, physical abuse, verbal abuse (including racist remarks which 
must be reported to the Deputy Head and logged on a pink form), 
spitting, “play-fighting” and the use of play apparatus as weapons.  

5. All incidents or suspicions of bullying must be investigated and dealt 
with firmly and recorded on a pink form and logged with the deputy 
headteacher. Such incidents are monitored half termly by the 
Headteacher. The headteacher or deputy headteacher, year leader 
and parents must be informed and future behaviour monitored by the 
Headteacher.  

6. Children are expected to be polite and helpful to all visitors to the 
school.  

7. Children are helped to develop an awareness of the needs of others, 
and respect for their work, materials and possessions. They should not 
damage the environment or displays when moving around the school.  

8. Children are expected to take pride in themselves, by caring for their 
own work, their appearance and property. This includes uniform, which 
should be worn correctly, or, if not, should be hung on coat pegs or 
placed carefully into a drawer. Out of school, our reputation depends 
very much on how the children behave.  

9. Through the restorative approach, children are expected to express 
ideas and opinions, and also to be aware of the appropriateness of 
listening and taking turns in conversations. They are helped to see the 
need for silence when it is required.  

10. Children are expected to try at all times, to have confidence in their 
work and their abilities. They are helped to develop good concentration 
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and learning behaviour, and to give of their best. They should be 
discouraged from interrupting or distracting others, and from working at 
less than their best.  

11. Children are expected to use their time sensibly and appropriately. This 
is important at all times, but particularly so at times of free choice, and 
playtimes. No children are allowed in the building at play or lunch.  

12. Children are expected to enter assembly in silence. Good behaviour is 
promoted in assembly and talking is not allowed unless directed by the 
teacher leading assembly. Children are expected to leave assembly 
quietly and sensibly, walking at all times until they have reached the 
playground or the classroom.  

 

Promoting	a	caring	community		
 
Using the restorative approach, please ask children to follow the following 
code:  

1. If you hurt someone, check to see if they need help. If they do, take 
them to the nearest adult.  

2. Apologise.  
3. Make sure they understand that accidents don’t happen twice.  
4. f you don’t like what someone else is doing, tell them you don’t like it 

and ask them to stop. If they do it again, tell an adult.  
5. If someone asks you to stop what you are doing because they don’t 

like it, stop at once.  
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Appendix	2	-	Behaviour	and	discipline	in	schools:	guidance	for	
headteachers	and	staff		
 
This guidance can be downloaded from GOV.UK at: 
 
www.gov.uk/government/publications/behaviour-and-discipline-in-schools 
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Appendix	3	-	Gold	Behaviour	at	Cheam	Common		
(Posters displayed in every class and around the school)  
 
We are respectful and we are learning together:  
 

• we are polite and always have good manners 
• we listen to instructions and follow them straight away 
• we help each other 
• we respect each other’s opinions 
• we do not disrupt other people when they are learning 
• we tidy up and look after school resources 

 
We are aiming high:  
 

• we are determined to improve and always try our best 
• we never give up with our learning 
• we concentrate and ignore distractions 
• we meet our learning targets 
• we wear the correct uniform 
• we walk quietly and calmly around school 

 


